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Teaching Effectiveness includes proficiencies in 1) motivating students; 2) tailoring instructional strategies and presentation of material to actively engage students in critical thinking and 

learning; 3) cultivating a challenging, inclusive, and supportive class climate that effectively prompts students to pursue learning outcomes; 4) promoting substantive exchange and mutual 

respect for diverse perspectives; 5) aligning curriculum, assignments, and assessments with course objectives; and 6) providing frequent feedback and assessments. Use these 

proficiencies explained in more detail on the Framework for Teaching Effectiveness to determine your current level of teaching effectiveness and to set goals for professional 

development. 

 
Part I. Identify Strength, Goal, Achievement Plan, Measurement Plan 

Instructor: This form is meant to be a summary of your goal(s), plans, and evidence of teaching effectiveness for the year; it is 
recommended to be 1 – 2 pages in length with attachments and/or links to evidence and other documentation. 

Reviewer Comments:   
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Teaching Strengths: Identify strengths that you bring to your teaching. What evidence do you have for these strengths? 
 

It is important to me that all students find a voice in my class. I find as many opportunities as possible for 

students ask questions and engage in discussion. I also think it is important to relate content to students’ lives 

and experiences, so I survey students at the beginning of the semester, find out who they are, and connect to 

their lived experience as much as possible. I have been told by students and colleagues that my class is a 

comfortable and safe place to learn.  
 
How can you envision sharing these teaching strengths with your colleagues? 

I am willing to meet with anyone in my department who would like to know more about connecting with 

students. 

 
Teaching Effectiveness Domain Addressed  (see Framework for Teaching Effectiveness): 

Classroom Climate or Student Motivation (There seems to be much overlap in these two domains.) 
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Teaching Effectiveness Goal: To establish your goal, focus on growth. Write a goal that is specific, measurable, attainable, relevant and 
rigorous (but realistic) and time bound. Consider these questions in relation to the goal: Where am I in skills, dispositions, knowledge? How 
much growth is realistic in one year? How will I achieve this growth? 
 

Increase student understanding and performance on the Epistemology Unit Exam 
 

Teaching Effectiveness Domain Addressed: (see Framework for Teaching Effectiveness)  Instructional Strategies     
 

 

Rationale for goal: How does the goal draw on evidence-based practices, student or peer feedback, self-reflection, and/or other resources? 
How will it improve student success? 
 

Students struggle with this information and do not perform as well on this exam as other unit exams.  
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Achievement Plan: What specific steps and/or combination of steps will you take to achieve your goal? Examples: attend disciplinary 
workshops or other professional development on teaching practices; join a TILT-sponsored peer observation group; solicit feedback from 
students, peers, or a mentor; study and implement effective teaching practices. 
 

I will consult TILT instructional designers to figure out how to add more active learning and checks for student 

understanding into this unit. 
 

 

Measurement Plan: How will you gauge progress toward your goal? Examples: ask students’ feedback on new instructional strategies; 
identify changes in student outcomes; request peer observation and input; analyze your strategies by reviewing a video of your teaching; 
systematically note students’ body language, energy, and engagement.  
 

I will survey students during the unit about their understanding of content. I will also compare test scores from 

the last two semesters to this semester.  

 

 
 

 

Part II.  Reflect, Collect Evidence 
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Evidence of progress toward goal and of impact on student success: Attach and explain evidence of your progress toward your goal in the 
year being evaluated and how this progress builds from previous years’ efforts. Evidence might include curriculum samples, student work, 
student feedback, peer feedback, student assessment samples, or student success data.  
 

This semester I became part of the APLU grant through TILT for incorporating an adaptive platform and active 

learning into my course. I filled out the Teaching Practices Inventory (TPI) to determine the amount time I 

spend engaging in researched best teaching practices. I determine I spent more time lecturing than I thought. I 

knew I needed to vary some of my instruction. After meeting with instructional designers from TILT, I added a 

matrix (see attached) to teaching this information. Students received a copy of the matrix to fill out in order to 

compare epistemologies, and I added information to the matrix each time I introduced a new epistemology.  I 

also added more active learning into class such as think-pair-share, brain dumps, and exit tickets. On the exit 

tickets, students wrote something that was clear to them from class that day, something that was still unclear, 

and how effective they felt the activities were for that class (see attached examples.) 
 
Evidence of Impact on Student Success:  
 

Students were more actively engaged in discussion of epistemology than in previous semesters. They asked 

better questions and made sure they understood the differences among the different schools of thought. Results 

from the student surveys I administered (attached) indicate that students perceived that the activities during 

class added to their understanding of the content. Students also scored 4 – 6 percentage points higher on the 

epistemology test than in the previous two semesters (see attached).  
 

 

 


