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BLOOMFIELD COLLEGE… 
•  15th most diverse National Liberal Arts College in US (U.S. 

News & World Report) 
•  50% of student population are African American 
•  28% Hispanic/Latino 

•  More than 50% identify as first-generation 
•  93% receive financial aid 
•  1,846 undergraduates (2019) 
•  No entry SAT score 
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PRE-EDUCATION STUDENTS 
   My students… 

•  Some SAT scores are half of average (800) upon entry 
•  Reading & Writing is challenging 
•  Jargon 
•  Most cannot pass the Praxis CORE – formal acceptance 
•  Best kids from the worst neighborhoods 
•  Smartest kids from the worst schools 

•  Public and charter schools 
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THE PROBLEM… 

Serving an underrated student population, many students enter 
my classroom without the writing skills necessary to 

successfully compose documents that demonstrate what they 
have learned.  
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IS WRITING CHALLENGING FOR YOUR 
STUDENTS?  IF SO WHAT DO YOU BELIEVE IS 
THE BIGGEST CONCERN? 

Nearly all of my students report writing is the most 
challenging for them.  

I’m not surprised to hear their cries, dedicating many hours 
each semester, reading and commenting on their writing and 
witnessing their inability to translate what they know through 

written expression. 
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For many students, writing effectively to demonstrate learning 
can be a tedious, frustrating, and challenging endeavor.  
 
All too often, students come to college with undeveloped writing 
strategies and competencies, however, the expectation is that 
college students will be able to write well, with too many falling 
short of meeting that expectation.  
 
Unfortunately, most courses do not help students develop much 
needed writing skills.  

The biggest challenge for me. 



HERE’S WHAT I KNEW… 

• Providing feedback is very effective, however, they 
weren’t reading it 
• My own research discovered all teachers needed to be 

teachers of reading and writing 
• As a reflective practitioner, I needed to help them improve 

their writing skills, but how?  
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For my students, writing to demonstrate learning was 
challenging, as a result, teaching students to peer review had a 

direct effect on improving their writing. 



Even though many reported peer review can be problematic, I 
decided to give it a try! 
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PROCESS OF PEER REVIEW 
What the Research Says… 
•  If the process of peer review is explicitly taught to our 

students it can be effective.  
•  Establish Criteria and Purpose 

•  What “higher-order” concerns do you want to address? 
•  Aspects of thesis & major supporting points 

•  Provide a rubric/checklist for student use 
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CONT’D… 

• Model Peer Review 
• Provide examples of helpful comments 
• Student need to practice giving appropriate feedback 
• Set clear expectation for student role and behavior 
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CONT’D… 
•  Peer Groups 

•  Groups of about 5 

•  Same groups throughout the semester 
•  Shy/insecure chance to get comfortable 

•  Switching writing groups for each paper 
•  Shy/insecure may feel uncomfortable 

•  Each group a different group’s papers 
•  Encourages honest feedback/stronger group discussion 
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CONT’D… INSTRUCTOR’S ROLE 
•  Monitor and coach 

•  Circulate and observe 
•  Offer feedback and coaching as needed 

•  Moderate the reliability and validity of feedback 
•  Provide specific time frame for review 
•  Be sure to give students ample time for reading, writing, and verbal 

discussion 

13 



CONT’D… STUDENT ROLE 
•  Review both in writing and verbal feedback 
•  Avoiding editing 
•  Avoid focus on grammatical issues 

•  “Lower-order” concerns 
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COMMUNITY OF LEARNERS 

Students will begin to see their writing improve but also how their 
words can have an affect on others, they become a community of 

learners, specifically, readers and writers, becoming actively 
engaged in the learner process, which will not only enhance their 

knowledge of content but also students will gain critical 
interpersonal communication skills (“Creating effective…”, 2003).  
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WHAT I HOPED FOR… 
•  Writing would improve 
•  Would care about their writing 
•  Learn to read carefully details of another’s work 
•  Which in turn would have them read their work carefully 
•  Provide feedback that would be appropriate and useful 
•  Learn how to use feedback to improve upon their own work 
•  Peer review as opportunity to write for an audience 
•  Communicate and collaborate effectively 
•  Pass the writing section on Praxis CORE 16 
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WHAT I DID… 

• Paired students randomly 
• Will continue to pair students randomly 

• Met w/partner once before writing final draft 
• Next year- From prewriting - draft - better draft - meet 2xs with 

same partner 

• Moving forward- different partner- each writing task 



Most students lacked the necessary skills to 
address the purpose, the focus, and the genre  

• Made tasks clear and precise- used a checklist (a worksheet) 
• Also made my expectations clear 
• Used sample student paper (handout) 
• Elaborated and discussed what writing skills (criteria) on 

worksheet to help students review 
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Checklist- Peer Review-Journal #2 

First, read through the document in its entirety. Then, begin your written comments. Finally, 
engage in conversation with the author. 

I. Introduction 
a. Focus of topic 
b. Purpose of assignment 
c. Thesis statement 

II. Body 
a. Transition words 
b. Author addresses thesis statement 

i. Does not diverge from the topic 
c. Reflective analysis 

i. Do you hear the author’s thoughts/ideas? 
d. Words dance across the page (show don’t tell) 
e. Conventions 

III. Conclusion 
a. Tie it up 
b. Transition words 

IV. Organization 
a. Organized manner 
b. Transition words 
c. Intro, body, conclusion 

V. Conventions 
a. Spelling 
b. Word choice 
c. Punctuation 
d. Capitalization 
e. Vivid word choice 

VI. Formatting 
a. Directions from writing expectations have been followed 

 

Author’s Name: _____________________________________ 

Reviewer’s Name: ____________________________________ 
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Students 
prefer (more 
effective) the 
checklist as 
hard copy 
opposed to up 
on smartboard 

See Sample A 
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They thought they knew how to move through process of peer 
review – they didn’t 
…Especially how to give feedback 
 • Watch youtube videos 

• Point out strengths as well as elements that need more 
work 

• Least effective comments –  
• “It looks good to me” or “I liked it” 
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CONT’D… FEEDBACK 

• Respond as a reader- comments should be ‘readerly’ 
rather than ‘writerly’ (use “I statements”…) 
• I got confused here 
• I saw your point clearly here 
• I was convinced by your example 

•  Comments must be clear and text specific 
• Don’t use terms such as unclear or vague or good 
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RATHER THAN VAGUE… 

• I didn’t understand what you meant by this phrase. Can 
you provide specific details to show what you mean here? 

• I don’t understand your use of this phrase. Can you rewrite 
this sentence? 
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RATHER THAN GOOD… 

• This is an excellent example and provides great support. 

• Wonderful transition that helped to clarify. 
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Introduction 
Body  
Conclusion 
Use of transition 

Sample B 



RESULTS… 
• After watching films (youtube) 
• Modeling how to choose words carefully 
• Role playing- w/student; 2 students 
• “mock” peer review sessions 

• What to look for in the introduction, body, conclusion 
• Content, voice, organization 
• Used sample papers  
• Here’s what I got…. 
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Scholarly Journal Response - 2 

Diversity plays a big role in my lives of many children, all the children have to do was 

simply go outside, and you would experience different races and their traditions. Growing up in 

urban community allows you to witness many different races, cultures, family structures, 

economic classes, religion and sexual orientations. There for, I will reflect and describe how my 

teachers and my Mother instilled very good morals in me that have bettered me as a person for 

both myself and for my community. 

Starting with when I was a child, I was enrolled in Elementary School in New York City. 

My teachers always taught me the value of diversity, and how it was changing the face of the 

world. My teachers always taught me to treat everyone equally no matter if they’re white, black, 

purple or green, no matter who they loved whether it be same sex or the opposite sex everyone 

should be treated with the same attitude they give you. Additionally, they taught me how to be 

extremely careful as to what I said about other races and their traditional norms. I remember my 

English teacher telling my class, “just because it isn’t normal to you, doesn’t mean that what they 

are doing is wrong.” It’s their traditional norm and as a human being you have to respect that. I 

also remember moving to New Jersey and I had no friends, until a little girl came up to me who 

was Muslim. We were to completely different people literally and figuratively but we hit it off 

instantly. The little girl, Mbalou, became my best friend. Despite this, I believe that if you 

weren’t instilled with the same attributes at home it doesn’t matter what your school was trying 

to teach you. 

Sample C 



I ASKED MY STUDENTS THREE 
QUESTIONS 

1. Was peer review helpful? (All said yes!) 

2. If helpful, why? 

3. What did you learn from the experience? 
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Q.2 STUDENT RESPONSE… 

“Now I understand your feedback on my work. I’ll now pay more 
attention to it.” 
“I felt as though it made me pay more attention to my own writing.” 
“I looked back at my other papers and could see just how bad they 
were written. I didn’t realize it then. I do now.” 
“Knowing that my peer was going to read it, I was more careful.” 
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Q.3 STUDENT COMMENTS… 
• Some partners cared more than others, about my work and 

theirs. 

• Some partners are smarter than others. 
• Some may be smarter than you 
• However, you don’t need to make any suggestion peer reviewer gives 

• Some times your partner will be absent. 
• You’ll need to make it work anyway 

• It’s not as easy as it looks in the video. 31 



CONTINUING CHALLENGES… 

• Students don’t know a lot about writing genre. 

• They don’t like to write. They know they’re not good at it. 

• How do I infuse genre writing, conventions, vocabulary into 
packed curriculum? 

• Unclear as to provide appropriate feedback. They’re unsure 
of their skill level. 
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WHAT I WILL DO NEXT YEAR… 
• Class meets twice a week 
• Second class use as a lab – teach reading & writing skills/strategies 

• Start semester w/how to write a scholarly reflection 
• Review grammar & vocabulary in every class session 
• Review conventions in every class session 

• Begin immediately discussing, modeling, practicing peer 
review 
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I WILL ALSO… 

• Schedule first peer-review session early in the semester 
• Time to develop peer review skills and establish atmosphere of trust 

and mutual respect (create PLC once again) 

• Will use a short sample paper (1 to 2 paragraphs) to serve as 
focus of “mock” peer review 
• May even write one myself 
• Short paper will allow to develop comfortability 

• Will not heavily focus on ‘lower-order’ concerns 
• Revise checklist 34 



I WILL ALSO… 

• Require one peer review (written) as homework 
• Then provide time for verbal in class 
• This may not work – I’ll have to see how it goes 

• Build incentive for helpful (written) comments 
• I’m going to offer extra credit points, or, 

• Include peer review as part of the overall grade for the paper 
• May ask students to rank the peer reviewer based on a rating scale [?] 
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karen_pezzolla@bloomfield.edu 
973-748-9000 ext. 1521 
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